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The purpose of this study is to investigate factors hindering the provision of quality 
education in government secondary schools. The study employed a mixed-method 
(QUAN+qual) with a descriptive survey design. Probability-simple random and non-
probability-available and purposive sampling techniques were used. A study comprised 
a total of 1913 population, and 483 samples i.e. 6 headteachers, 114 teachers, 324 students, 
21 parents, and 18 community representatives using Yemane formula. Quantitative and 
qualitative data were collected through questionnaires, interviews, observation, and 
document analysis for triangulation. Descriptive (i.e. percentage, mean & Standard 
deviation) and inferential statistics (i.e. independent sample t-test) were used as a method 
of analysis. A test of significance employed as finding showed that except for school 
environment facility and resource-related factors, other factors had an insignificant effect 
on the provision of quality education. The findings from the descriptive analysis showed 
that there was a lack of professionally qualified teachers, lack of instructional resources, 
low participation of parents and community, low motivation of teachers, low-level 
implementation of active learning methods, lack of transparency among staff and 
shortage of administrative staffs. Therefore, the study recommended that the 
government should facilitate professional skill trainings for teachers, provides adequate 
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instructional resources, and should employ qualified teachers to help the head teachers 
to adapt lucidity in secondary schools. The local government should also seek out the 
ways for unemployed citizens and revise ethical courses in an offer to improve the 
characteristics of students. 
 




Education is a pillar of the development of any country over the entire world. It is also 
one of the indicators that measure the developmental changes of a particular nation. As 
Nelson Mandela stated that “Education is the most powerful weapon we can use to change the 
world” (EDA, 2011). Besides, education is a process by which people acquire knowledge, 
skill, values, and attitude that help people to become useful members of society, develop 
their cultural heritage, and live more satisfactory lives. Furthermore, it is considered an 
effective vehicle for national development in less industrialized countries like Ethiopia. 
According to UNESCO (1990) government, policymakers, and civil society have 
emphasized that developing countries need to invest more in education; ensure that 
systems of education are efficiently managed, and the improvement measures are 
adopted. 
  However, it is important to give more attention to the provision of quality 
education. Therefore, UNESCO report revealed that quality education reduces poverty, 
increase income, make people healthier, boost economic growth, saves children’s lives, 
foster peace, reduce child marriage, reduces fertility rates, prevent disaster-related 
deaths, reduce maternal deaths, promote gender equality and combats HIV and AIDS 
(GPE, 2015). Provision of quality education was also clearly pointed in the World 
Declaration on Education for All that the poor quality of education needed to be 
improved and recommended that education be made both universally available and 
more relevant. It also identified quality as a prerequisite for achieving the fundamental 
goal of equity (UNESCO, 1990) 
  On the other hand, the provision of quality education at all levels needs the 
cooperation and commitment of various stakeholders, including government, parents, 
students, teachers, local community, and schools (UNESCO, 2005). For instance: the 
responsibility of, governments to ensure quality education is primarily identified: such 
as education available for all children; avoid any action that would serve to prevent 
children from accessing education, and take the necessary measures to eliminate the 
barriers to education posed by individuals or communities (UN, 1998). As a result, 
ensuring quality education at all levels of education remains to focus on areas of the 
education sector. Further, Goal 4 of the sustainable development agenda recognizes 
indicated quality of education as an indispensable factor needed to attain sustainable 
development. It also states the need to improve literacy, numeracy, problem-solving, 
cognitive, interpersonal, and social skills at all levels of education (UNESCO, 2014). 
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Indeed, nations recently strive to provide quality education from lower to higher levels. 
But it needs all concerned bodies to work together. 
  Even though, the issue of quality education today is predominant in the 
international discourse, over the past decade, the focus on international education 
development has shifted from access to quality. This is because the quality is considered 
as being at the heart of education (UNESCO, 2000). However, the efforts of integrating 
quality with access are the main challenge globally since millions of children can go to 
school but fail to learn the required basic skills because of poor quality of education 
(UNESCO, 2015). To this end, the Ethiopian Government launched a major national-wide 
reform program to improve the quality of general education (MOE, 2008). The objectives 
of the reform are to improve the achievement of boys and girls concerning measured 
learning outcomes, primary completion rates, and secondary entrance rates. The reform 
includes revision and upgrading of the national curriculum; development and provision 
of new textbooks across all grades and subjects based on the new curriculum; improving 
pre-service teacher education; strengthening CPD for serving teachers, and developing 
the capacity of headteachers (school principals) to contribute for provision of quality 
education in school. 
 Similarly, the issue of quality has become critical in many countries that help them 
to see a better future because it was considered as the base for all developments. On the 
other hand, in searching for the factors that promote quality education, national 
programs and literature have increasingly emphasized teachers, schools, and 
communities as the engines of quality, with special attention to teacher quality identified 
as a primary focus to improve the poor quality of education (Leu & Price-Rom, 2005). As 
a result, this study was focused on investigating factors affecting the input aspect of 
quality education specifically with teachers, school leadership, school environment and 
facilities, and the school community in the study area. It was attempted to assess factors 
hindering provision of quality education at the level of secondary education because it is 
considered as the foundation for promoting middle and high-level skilled manpower and 
help to feed students to technical and vocational insulation as well as the higher 
education programs (QEFA, 2014). To these ends, the study was aimed at investigating 
factors affecting the provision of quality education in secondary schools of three districts 
namely; Bule, Dilla zuria, and Wonago in Gedeo Zone at South nations nationalities 
people Region in Ethiopia. 
  As research results showed, the cycle of poor-quality education and its current 
effects are looming dangers for Ethiopia. These problems are systemic and intentionally 
induced (Concerned Educators, 2015). Similarly, another study in Ethiopia indicated that 
the majority of Government schools have serious problems that mainly lack quality in 
education during the provision of education (Emmanuel Development Association, 
2011). Although the Ethiopian government recently attempts to address the challenges in 
educational quality, the government has recently devised two major plans, the Education 
Sector Development Plan (ESDP IV) and the General Education Quality Improvement 
Programme (GEQIP), anywhere the emphasis is on enhancing student achievement 
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through better teaching and learning processes. However, this happened at the expense 
of quality because the quality of education remains poor, student achievement has not 
adequately improved, particularly at secondary levels (UNESCO, 2015). 
  In the same way, the data obtained from the Gedeo Zone education office 
indicated that there was an improvement in enrollment for secondary education, on the 
other hand, for instance, an average promotion rate of grade ten students to the next 
grade level by the national examination for the last five years (2013-2017) was 26.2% 
which was a half percent smaller than expected minimum score point (50%). Therefore, 
this research was aimed at investigating factors that affect the provision of quality 
education-related teachers, school leadership, school physical environment facilities, and 
school community relations in the study area.  
 
1.1 Research Questions 
To address the objectives of this research, the following basic research questions were 
raised. 
1) What are the teacher-related factors that affect the provision of quality education? 
2) To what extent do school leadership related factors hinder the provision of quality 
education? 
3) To what extent do school physical environment, facility, and resource-related 
factors affect the provision of quality education? 
4) To what extent do school community relationship associated hindrances affect the 
provision of quality education? 
5) Is there statistically a significant difference between views of teachers and students 
regarding teacher, school leadership, physical environment, and community 
relationship-related factors on the provision of quality education? 
 
1.2 Significance of the Study 
The findings of this study would be vital to identify input level hindrances to strive to 
provide quality education at secondary schools;  
1) To help the local state to implement possibly suggested intervention strategies;  
2) To enhance awareness and insight of stakeholders, implementers and community 
at secondary school level for further improvement with policies, strategies, plans, 
and actions; 
3) To boost teachers’ pedagogical skill and career development which in turn help to 
enhance their knowledge, skills, and attitudes for better services, and 
4) To be useful and beneficial for those who are interested to conduct researches on 
the provision of quality education at process and product level. 
 
1.3 Scope of the Study 
The study was delimited to both geographically and conceptually. Conceptually, it was 
focused on the investigation of factors that affect the input aspect of quality education – 
specifically concerning teachers, school leadership, school environment and facilities, 
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and school-community relations. However, it was also geographically delimited to 
secondary schools of three districts, namely; Bule, Dilla zuria, and Wonago at Gedeo 
Zone, South Nations Nationalities, and Peoples Region in Ethiopia. 
 
2. Research Design and Methods 
 
According to Patton (1990), a research design is the arrangement of conditions for 
collection and analysis of data in a manner that aims at getting relevant data for the 
research. Therefore, the researcher used a descriptive survey design at its usefulness to 
find out information, experiences, opinions, and views from respondents on the 
provision of quality education. As it is presented in Creswell (2009), a mixed-method 
paradigm involves collecting and analyzing both qualitative and quantitative data 
concurrently. Accordingly, this method was used with a high priority of the quantitative 
approach (QUAN+qual) that guided the study.  
 
2.1 Sources of Data  
Both primary and secondary sources of data were used in this study. The primary sources 
included headteachers, teachers, students, parents, and community members. Whereas, 
the secondary sources of data were roster, students’ class attendance, lesson plans, and 
teachers’ attendance list from secondary schools. 
 
2.2 Target Population, Sample Size, and Sampling Techniques 
A total of 1913 target population for this study comprised students, teachers, and 
headteachers, parent-teacher association members, and community members. As it is 
stated by Yamane (1967), four hundred eighty-three samples were selected by using his 
formula. Probability, the simple random technique used to select the samples from 
teachers, students, and parent-teacher associations because it ensures that each member 
of the population has an equal and independent chance of being selected (Mertens, 
2005). However, non-probability, available sampling technique was used to take school 
head samples and that of community members was taken using purposively based on 
the active participation in school activities and literacy level. 
 










Head-teachers 6 6 100 Available 
Teachers 158 114 72 Simple Random 
Students 1689 324 19 Simple Random 
Parent 42 21 50 Simple random 
Community members 18 18 100 Purposive 
Total  1913 483 25.2 Probability & non-probability 
 
Summary for sample size determination using Yamane formula: 
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 = 114 
 





 = 324 
 
Where, n is sample size, N is population size, & e is degree of confidence set as 0.05. 
 
2.3 Instruments of Data Collection 
Both quantitative and qualitative data collection instruments were used. These include 
five-point Likert scale format self-developed questionnaires (i.e. open & close-ended for 
students & teachers), semi-structured interviews for headteachers & community 
members, non- participant observation – to observe school facilities, and document 
analysis from mark books, student class attendance, teacher attendance, and lesson plans. 
A pilot study of the questionnaire was carried out at Chichu secondary school before 
conducting the actual research. Accordingly, 10 questionnaires to teachers and 20 
questionnaires to students were distributed. 
  Furthermore, all (100%) of questionnaires were returned. Analysis of the pilot 
indicated that the scale of the questionnaire has good item characteristics. Accordingly, 
Cronbach Alpha, the reliability coefficient, of improved ranges was averaged as 0.79, 
which is Acceptable and very good. The face validity of questionnaire items was also 
cheeked and re-cheeked by two instructors from Dill University who had a related field 
of specialization with high academic profiles. In this regard, some of the items seem to be 
vague were modified and some others were replaced by valid items. 
 
2.4 Data Collection Procedures 
The researcher collected both forms of data at the same time, concurrently. Data had been 
collected with an informed say-so of participants by consulted earlier with the 
cooperation letter written from both the Gedeo zone education department and Arba 
Minch University, therefore, respondents were rendered cooperation and provide 
necessary data as needed. Before that, a pre-test to check the consistency of items and 
validity for the soundness of tools was done before the collection of data immediately 
after the preparation of tools. Therefore, all the participants were involved willingly to 
fill the questionnaires and to be interviewed after the orientation given by the researchers. 
The researchers were planned on how to distribute the questionnaire and get back the 
adequate numbers of questionnaires. Similarly, the researchers had initial contact with 
the interviewees to make them clear about the purpose of the study. Then, during the 
interviews, the researchers have jotted down the main points. 
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2.5 Method of Data Analysis 
The quantitative data collected using questionnaire was filled into SPSS V.20 and 
analyzed using descriptive statistics-percentage, frequency, mean and standard 
deviation, and inferential statistics - independent sample t-test was employed to see the 
differences of the views of teachers and students. Whereas, data collected through 
interviews, observation, and document analysis were interpreted qualitatively to support 
quantitative data in the result and discussion section. 
 
3. Result and Discussion 
 
This part presents result analysis, interpretations, and discussions simultaneously after 
result Tables. The findings of teacher respondents are compared to students and tried to 
be discussed regarding empirical studies. Moreover, qualitative data collected through 
interviews, observation, and document analysis are also integrated with result 
presentations of results of the compared two groups. The result summary of a test of 
significance, independent sample t-test, are also presented immediately after result 
discussions of descriptive analysis to see the significant effects of hindering factors by 
comparing the views or responses of teachers and students in terms of a factor related 
themes.  
 
3.1 Demographic Information of the Respondents 
 
Table 2: Analysis of sex, age, experience and qualification 
Characteristics of respondents Category N Frequency Percent Valid percent 
Age of students 
Age range 
15-18 236 92.1 92.1 
19- 21 20 7.81 7.81 
Total  256 100 100 
Sex Female 91 259 26.0 26.0 
Male 259 259 74.0 74.0 
Total 350 350 100 100 
Qualification  
of teachers 
Diploma 23 23 73.4 73.4 
Degree 69 69 100 100 
Masters 2 2 100 100 
Total 92 94 100 100 
Experience  
of teachers 
Novice 1-5 39 41.489 42 
Middle 6-10 27 28.723 29 
Teacher 11-15 16 17.0212 17 
Lead 16-20 7 7.4 7.4 
Well experienced above 21 5 5.3 5.3 
Total 94 94 100 100 
  
Regarding the sex of student respondents, as expressed in Table 2, the majority of the 
students 177(69.14%) is male, and similarly, 82(87.2%) teachers are male. However, all 
headteachers are male. Therefore, it is revealed that there was no equal participation and 
representation of students, teachers, and headteachers that indicate a lack of equality and 
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equity in education which in turn indicates as hindering factor in the provision of quality 
education. Similarly, concerning the age of these students, the majority of 236 (92%) is in 
age between 15 and 18 years that indicate inappropriate age maturity level to attain 
objectives of secondary education. It is referred to in Ethiopian education policy and 
curriculum that the required qualification of teachers for secondary schools was a 
master's degree. However, the majority of 69(73.4%) of teachers are degree holders 
showing that they did not have the required knowledge, skill, and attitude to implement 
the curriculum of the level to its expectation for the provision of quality education. The 
experience of these teachers is not also satisfactory, because nearly half (41%) of the 
teachers are beginners who were without ample experience to provide quality education. 
This result is in contrast to Kiviti (2004) cited in Mugo (2011) that reveals teachers’ 
experience affects students’ performance in national examinations because such teachers 
have a long experience in teaching and so they know the techniques required for 
preparing learners adequately for examinations. 
 
3.2 Teacher Related Factors 
 
Table 3: Frequency, percentage, mean, and SD values of teacher related factors (N=94) 
Note: 1=Strongly Disagree (SDA) 2=Disagree (D) 3=Undecided (U) 4=Agree (A) 5=Strongly Agree (SA) 
X=Mean SD=Standard Deviation, N=No of Respondents, F=Frequency %=Percentage 
  
S/N Items SA A U DA SDA 
X SD 
F % F % F % F % F % 
1 Teachers is no sufficient number 
of teachers in your school  
15 16 31 33 4 43 35 37.2 9 9.6 2.9 1.3 
2 Most teachers do not prepare 
lesson plans 
35 35.1 45 47.9 1 1.1 11 11.7 4 4.3 2.0 1.1 
3 Most teachers have low 
educational qualification 
28 29.8 48 51.1 7 7.4 9 9.6 2 2.1 2.0 1.0 
4 The way teachers answer the 
questions do not help students 
to understand 
25 26.6 36 28.3 16 17 14 14.5 3 3.2 2.3 1.1 
5 Teachers do not have adequate 
pedagogical trainings 
12 12.8 28 29.8 20 21.5 24 25.5 10 10.5 2.9 1.2 
6 Teachers have high work loads 5 5.3 32 34 4 4.3 42 44.7 11 11.7 3.2 1.2 
7 Teachers do not implement 
active learning methods and 
various materials 
18 19.1 28 29.1 7 7.4 32 34 9 9.6 3.4 1.4 
8 Teachers lack motivation due  
to low salary 
15 16 15 16 3 3.2 34 36.2 27 25 3.4 1.4 
9 Teachers have low expectation 
for their students 
25 26.6 3 40.4 6 6,4 21 22.3 4 4.3 2.4 1.2 
10 Tests are not given regularly  
to assess students’ learning 
28 29.8 42 44.7 8 8.5 11 11.7 5 5.3 2.2 1.4 
11 Teachers do not affirm and 
encourage their students 
27 28.7 47 50 4 4.4 12 12.8 4 4.3 2.2 1.4 
Elsabet Gindo, Chombe Anagaw, Solomon Sapo 
PROVISION OF QUALITY EDUCATION IN SECONDARY SCHOOLS: AN INVESTIGATION OF FACTORS
 
European Journal of Education Studies - Volume 7 │ Issue 5 │ 2020                                                                                  322 
As it is indicated in Table 3, the mean value (X=2.9) which is approximate to 3 implies 
that teacher respondents rated as undecided (3) regarding the number of teachers. But, 
the standard deviation (SD=1.3) points a sufficient number of teachers that are opposite 
to the interviewed responses of headteachers. The mean values (X=2) for question item 2 
refers that they are strongly disagreed or disagreed which implies that most of the 
teachers were preparing lesson plans. This result is in favor of students’ responses and 
reviewed lesson plans from documents. Another study by Gilbert (2007), says that lesson 
plans give a teacher a bird’s eye view of the things to be taught and learned every day. 
Therefore, the lesson plans are vital in teaching; it is a guide a teacher needs to pull 
through the lesson that is aimed towards learning outcomes. 
  Regarding educational qualification, half of the respondents (51.1%) disagreed, 
and about 29.8% of them strongly disagreed in implying that they had expected level of 
qualification as it is supported by the mean value (X=2.0) and standard deviation 
(SD=1.3). However, this result contradicts with students’ point of view, interviewed data, 
and demographic information of teachers. Quality of education depends largely on the 
qualifications and skill of the teaching profession, generally on human, pedagogic and 
technical qualities of the individual teacher. 
  Concerning the last question item (4), the mean value (X=2.3, SD=1.1) reveals that 
the way some teachers answer the question for students was not helpful. This result is 
contrary to more than half (64.9%) of teachers agree that the way they respond to 
questions is important to the students’ understanding. This result is also strengthened in 
the study conducted by UNESCO (2004) that asserts the role of the teacher in the 
classroom has been identified as a crucial variable for improving learning outcomes. 
Therefore, the way teachers teach is a critical concern in any reform designed to improve 
the quality of education in general, and the teaching-learning process in particular. 
  Concerning pedagogical training, teachers' view refers to mean value (X=2.9), 
which approximates to 3 indicates that some teachers are adequately trained and some 
of them are not trained as referred with a value of (SD=1.22). The study result revealed in 
Darling-Hammond (2000), indicate that the effects of well-prepared, that is, trained or 
qualified teachers on student achievement were stronger than the influence of student 
background factors. 
  Concerning teachers’ view to their high workload, the mean value (X=3.2) which 
approximates to 3 and nearly half (56%) of their agreed responses implied that teachers 
are scarce, and as a result, some teachers are overloaded that forces them to the 
deterioration and compromisation of quality education. 
  Regarding the implementation of active learning methods, the study found that 
about 43.6% of teachers agreed or strongly agreed that teachers are implementing active 
learning methods and various materials in the classroom which was also supported by 
students’ view and classroom observation. This result is also revealed in a study 
conducted by Santiago and McKenzie (2006) indicated a new paradigm to enhance the 
quality of teaching, teachers are aware of the implications of applying active learning in 
the classroom. 
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  Regarding teachers’ motivation due to low salary, as indicated in Table 3, the mean 
value (X=3.8, SD=1.3) approximates to 4 is strengthened by the response of more than half 
(61.2%) of teachers that implies they lacked motivation due to low salary. However, the 
result was contrary to the view of students which indicates they might not know how 
much the teachers earn. 
  As expressed in Table 3, more than (67.0%) of the teachers strongly disagreed or 
disagreed to imply high their level expectation for students which was also revealed by 
mean & SD value (X=2.4, SD=1.21). Similarly, three forth (74.5%) of teachers strongly 
disagree or disagree with the point that tests were not given regularly to assess students 
learning. Students’ views and analyzed documents such as student mark list 
strengthened this finding. 
 Related to the teachers’ affirmation and encouragement, more than three fourth of 
teachers’ views (78.7%) strongly disagreed or disagreed which is similar to mean value 
(X=2.1) was an indicator of teachers’ affirmation and encouragement to their students. 
  
Table 4: Independent samples t-test of teacher  
related factors between the views of teachers and students 
Teacher related  
factors on provision  
of quality education 
T-test for equality of means 
















-.583 172.143 0.560 -.46759 .80143 -2.04949 1.11431 
  
As indicated in Table 4, an independent sample t-test analysis is conducted to see if there 
is a significant difference between the responses of two groups at a significance level of 
0.05. So that the result of the t-test showed as t (.583) sig = .560 > 0.05 confirms that there 
is no significant difference between the response of two groups. This result implies that 
teacher-related factors do not have an effect on the provision of quality.  
 
3.3 School Leadership Related Factors 
As it is expressed in Table 5 above, the mean value (X=3.1) approximates 3 indicates that 
teachers are not decided concerning approaches of headteachers. However, about 58.5% 
of teachers are strongly agreed or agreed and, this is also revealed with SD=1.4 in 
implying that the headteacher is easy to approach. This result is also strengthened by the 
result of a study conducted by McLean (2010) that assures an effective school is one where 
the headteacher is seen as trustworthy and approachable. Regard to headteachers’ 
respect to students and teachers, the mean value (X=3.1) which approximates to 3 
indicates undecided, meant some school leaders highly respect students and teachers in 
their work. However, some are not, as revealed by SD =1.2 that this result was similar to 
the students’ view. The mean value (X=3.1) implies that some school leaders has a good 
relationship with their staff, students, parents, and community members but some of 
them are not as it can be seen from SD=1.1. A similar study conducted revealed that the 
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school leader has to create an avenue of trust competency, a collaborative spirit, attitude, 
and teamwork among teachers, students, parents, and community members 
(Hargreaves, 1995). 
 
Table 5: Frequency, percentage, mean, and SD values of leadership related factors (N=94) 
Note: 1=strongly Disagree (SDA) 2=Disagree (D) 3=Undecided (U) 4=Agree (A) 5=Strongly Agree (SA) 
X=Mean SD=Standard Deviation, N=No of Respondents, F=Frequency %=Percentage 
  
The mean value (X=2.1) which is approximated to 2 indicates that in school issues, 
decision making is not participatory. Similarly, the mean value (X=2.6) & (SD=1.2) which 
mean that some school leaders delegate their responsibility and this result is also agreed 
with students’ views. This result is stressed in the study by McLean (2010), giving staff at 
all levels responsibilities following their skills and remit fosters a culture of leadership 
where staff feels they share power with management and have some autonomy within 
their areas of responsibility. But, the mean value (X=3.0) indicates that some school 
leaders are responsive, and some are not responsive to others feeling with Std. Deviation 
of 1.18. It was also similar to the students’ view. According to mean value (X=3.0851), in 
the Table above, similarly, some headteachers has a high expectation of staff and students 
in academic, social, and emotional efforts, and some of them do not have a similar 
S/N Items SA A U DA SDA  
X 
 
SD F % F % F % F % F % 
1 The head teacher is easy  
to approach 
19 20.2 19 20.2 1 1.1 43 45.7 12 2.8 3.1 1.4 
2 The school leader highly 
respects students and 
teachers in their work 
7 7.4 32 34 7 7.4 40 42.6 8 5.5 3.1 1.2 
3 The school leader has a good 
relationship with staff, 
students, parents and 
community members 
6 6.4 29 30.9 14 14.9 37 39.4 8 8.5 3.1 1.1 
4 In school issues, decision 
making is done in group 
20 21.3 11 11.7 11 11.7 29 30.9 5 5.3 2.1 2.1 
5 Head teacher delegates 
responsibility or work 
13 13.8 41 43.6 8 8.5 26 27.7 5 5.3 2.6 1.2 
6 Head teacher responds to 
expressed feelings by 
staff/students 
30 11.8 81 31.8 22 8.6 110 43.1 12 4.7 3.0 1.2 
7 Head teacher has a high 
expectation of their staffs and 
students in terms of 
academic, social and 
emotional efforts 
30 11.7 72 28.1 19 7.4 124 48.4 11 4.5 3.1 1.2 
8 Head teacher is flexible and 
open to other peoples’ views 
26 10.2 79 30.9 8 3.1 132 51.6 `11 4.3 2.7 1.2 
9 Head teacher communicates 
and clear to staff and 
students 
22 8.6 82 32 3 1.2 128 50 21 8.2 2.7 1.2 
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expectation with SD of 1.2. Question item no 8 has supportive findings to the study 
conducted by Brook (2011) to ascertain that a language of acceptance in school opens up 
and makes staff or students feel more comfort. So, when the leader communicates in an 
accepting way, he or she is using a tool that facilitates positive effects in students. A 
similar finding was revealed in a study conducted by Harris (1999), who adds that people 
are important; their views, opinions, feelings, and values must be respected, and every 
student must get a fair academic chance. 
  Regarding headteachers’ clear communication, the mean value (X=2.7) which is 
approximated to 3 refers to undecided views. This result is also agreed with the students’ 
view with SD of 1.2. Covey (1990), in favor of this finding, says that in a school, a leader 
should first seek to understand, then to be understood. Covey and many others also 
believe that to interact effectively with any group for example, teachers, students, 
community members, even family members, a school the administrator needs first to 
understand where the person is coming from. 
 
Table 6: Independent sample t- test of factors related  
with school leadership between the views of teachers and students 
 
Teachers and students responded on overall questions related to school leadership and 
as a result, their views were analyzed based on the given scale. It is mainly confirmed by 
many interviewed respondents’ view and analyzed documents. Independent sample t-
test analysis was conducted to see if there is a significant difference between the views of 
respondent two groups. So that it was tasted at the 0.05 significance level. A test showed 
that t (584) sig = 0.560 > 0.05, is no significant difference between the respondents of two 
groups. This implies that those factors related to school leadership do not have a great 
effect on the provision of quality education. 
 
3.4 School Physical Environment, Facility and Resource Related Factors 
Concerning instructional materials 78.8% of teachers agreed or strongly agreed that there 
are inadequate instructional materials in the school. However, no one chosen undecided 
on the issue. The mean value (3.9) approximated to 4 shows a lack of instructional 
materials for the learning and teaching process. An interview with headteachers and 
observation conducted was found to be supportive of this result implying that a great 
shortage of textbooks, teacher guides, and reference books. For instance, a student-text 
School  
leadership  
related factors  




















.584 131.786 .560 .50490 .86434 -1.20486 2.21467 
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book ratio is below standard (1:1) that was observed as 1: 8 during classroom visit and 
document analysis. This result was also strengthened by the standard deviation of 1.21. 
Likoko (2013), also noted in his finding that learning experiences are fruitful when there 
are adequate quantity and quality of physical resources; and that unattractive school 
building, crowded classrooms, non-availability of playing ground and surroundings that 
have no aesthetic beauty can contribute to poor academic performance as one of 
hindering factors for the provision of quality education.  
 
Table 7: Frequency, percentage, mean,  
and SD values of school physical environment related factors (N=94) 
Note: 1=Strongly Disagree (SDA) 2=Disagree (D) 3=Undecided (U) 4=Agree (A) 5=Strongly Agree (SA) 
X=Mean SD=Standard Deviation, N=No of Respondents, F=Frequency %=Percentage 
  
Regarding physical facilities, the mean value (X=3.4) indicates that some schools have 
physical facilities like classrooms, desks, and seats; however, some do not have these 
facilities. This result is agreed with students’ views and school observations. This also 
indicated that this case was one of the factors that affect the provision of quality 
education. Pennycuik (1993) found a similar study result that is; on-site availability of 
laboratories and clean water supply, classroom maintenance, space, and furniture 
availability all have an impact on critical learning. 
  As it is expressed in the Table above, the majority of schools; are crowded, not safe 
and clean, has no separate toilet by sex, no sufficient computers, not well-equipped 
S/N Items SA A U DA SDA X SD 
F % F % F % F % F % 
1 There are inadequate 
instructional materials (e.g., 
books, teacher guides, teaching 
aids)  
7 7.4 13 13.8 0 0 40 42.6 34 36.2 3.9 1.3 
2 Poor physical facilities (e.g., 
classrooms, desks, seats) affect 
quality of education  
7 7.4 28 29.8 3 3.2 36 38.3 20 21.2 3.4 1.3 
3 The school has small space 
(overcrowded classes, field). 
11 11.7 25 26.6 0 0 30 39.1 28 29.8 3.4 1.4 
4 Our school is not safe, clean, 
and well-maintained 
6 6.4 17 18.1 2 2.1 45 47.9 24 25.5 3.7 1.2 
5 There is no suitable and 
separate toilet to male and 
female students 
22 23.4 22 23.4 1 1.1 30 31.9 17 18.1 3.3 3.4 
6 There is inadequate computer  
to learning 
10 10.8 15 16.1 1 1.1 42 45.2 25 26.9 3.6 1.3 
7 There is insufficient laboratory 
in our school 
7 7.4 14 14.9 2 2.1 44 46.8 27 28.7 3.7 1.2 
8 Our school does not have 
enough clean water 
7 7.4 20 21.3 0 0 39 41.5 28 29.8 3.6 1.3 
9 Our school does not have well 
equipped library 
9 9.6 24 25.5 1 1.1 41 43.6 19 20.2 3.4 1.3 
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laboratories and libraries, clean water…., etc. These results are revealed in studies like 
Musau (2004), that found out lack of library facilities is one of the most serious problems 
standing in the way of achieving high education. Likoko et al. (2013) also noted that better 
facilities in a school lead to better performance in examinations. Besides, observation of 
the school physical environment confirmed that most schools had libraries and 
laboratories without sufficient equipment and materials reading materials. 
 
Table 8: Independent sample t- test on school physical environment, 




related factors  
T-test for equality of means  




















  2.576 140 .201 .011 2.10397 .81662 .48948 3.71846 
  
Teachers and students responded to overall questions related to the school environment 
and analyzed their views based on a given scale. It was confirmed by interview and 
document analysis. Besides, an Independent sample t-test analysis is conducted to see if 
there is a significant difference between the responses of two groups. This test of 
significance level was set at 0.05% confidence interval. Therefore, the test result, t (2.576) 
sig = 0.011< 0.05 shows that there is a significant difference between the responses of two 
groups. This finding implies that; factors related to school physical environment, 
facilities, and resources has some extent of the effect on the provision of quality 
education.  
 
3.5 School Community Relations Related Factors 
Regarding teachers’ help and support for parents/communities, nearly more than half 
(59.6%) respondents strongly agreed or agreed to this issue. However, the mean value 
(X=3.3) is approximated to 3 indicate that undecided responses from teachers as it is 
already revealed by student respondents. Nearly, three forth (70.2%) of teachers strongly 
disagreed or disagreed concerning the staff-parent work relationship which is already 
confirmed by the mean value (X=2.4) to mean that there is no good staff-parent work 
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Table 9: Frequency, percentage, mean, and SD values of school community relations (N=94) 
Note: 1=Strongly Disagree (SDA) 2=Disagree (D) 3=Undecided (U) 4=Agree (A) 5=Strongly Agree (SA) 
X=Mean SD=Standard Deviation, N=No of Respondents, F=Frequency %=Percentage. 
  
Regarding discussion and consultation of parents and community on the issue of school, 
only 43.6% of teacher respondents disagreed meant they do not engage in this regard 
which is almost similar to the mean value (X=2.3) with SD=1.08. Since more than three 
fourth (80.9%) of teacher respondents point that apart from school fees, parents and 
community do not contribute sufficiently in any other form for extra expenses. This result 
is also revealed by mean value (X=80.9, SD=1.008). But the majority of interviewed 
parents assured a limited financial contribution as it is also agreed by students. 
  Concerning parents’ involvement in the school decision-making process, 77% of 
teacher respondents strongly agree or agree that parents do not take an active part in 
decision making. The mean value (X=2.3511) also asserts this finding as one of the factors 
that hinder the provision of quality education. However, about 71.3% of teachers’ 
response is strongly disagreed or disagreed that points out parents do not visit the school 
as needed. The mean value (X=2.3) & (SD=1.1) also ascertain this result. However, 
interviewed parents' response is opposite to this finding to say it is one of the factors 
because they argued that they sometimes visit when the school invites them to attend in 
the arranged conferences and meetings. 
S/N Items SA A U DA SDA 
X SD 
F % F % F % F % F % 
1 Parents and community 
members usually involve in 
school activities 
22 23.4 42 44.7 3 3.2 25 26.6 2 2.1 2.4 1.2 
2 Teachers always ask help and 
support parents/community 
members to improve 
students’ behavior 
10 10.6 18 19.1 10 10.6 44 46.8 12 12.8 3.3 1.2 
3 In school, there is a good 
staff- parents work 
relationship 
20 21.3 46 48.9 4 4.3 18 19.1 6 6.4 2.4 1.2 
4 In school issues, parents and 
community members always 
discuss 
21 22.3 41 43.6 11 11.7 20 21.3 1 1.1 2.4 1.1 
5 Apart from school fees, 
parents and communities 
contribute to school in any 
form for extra expenses 
44 46.8 32 34 8 8.5 9 9.6 1 1.1 1.8 1.0 
6 Parents are involved in school 
decision making process 
19 20.2 44 46.8 12 12.8 17 18.1 2 2.1 2.4 1.1 
7 Parents visit our school as 
needed 
19 20.2 48 51.1 10 10.6 13 13.8 4 4.3 2.3 1.1 
8 Parents and community 
members monitor school to 
bring students ‘learning 
13 13.8 32 34 7 7.4 40 42.6 2 2.1 2.9 1.2 
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  Regarding teachers’ help and support for parents/communities, nearly more than 
half (59.6%) respondents strongly agreed or agreed to this issue. However, the mean 
value (X=3.3) is approximated to 3 indicate that undecided responses from teachers as it 
is already revealed by student respondents. Nearly, three forth (70.2%) of teachers 
strongly disagreed or disagreed concerning the staff-parent work relationship which is 
already confirmed by the mean value (X=2.4) to mean that there is no good staff-parent 
work relationship (SD= 1.2). 
  Regarding discussion and consultation of parents and community on the issue of 
school, only 43.6% of teacher respondents disagreed meant they do not engage in this 
regard which is almost similar to the mean value (X=2.3) with SD=1.08. Since more than 
three fourth (80.9%) of teacher respondents point that apart from school fees, parents and 
community do not contribute sufficiently in any other form for extra expenses. This result 
is also revealed by mean value (X=80.9, SD=1.008). But the majority of interviewed 
parents assured a limited financial contribution as it is also agreed by students. 
  Concerning parents’ involvement in the school decision-making process, 77% of 
teacher respondents strongly agree or agree that parents do not take an active part in 
decision making. The mean value (X=2.3511) also asserts this finding as one of the factors 
that hinder the provision of quality education. However, about 71.3% of teachers’ 
response is strongly disagreed or disagreed that points out parents do not visit the school 
as needed. The mean value (X=2.3) & (SD=1.1) also ascertain this result. However, 
interviewed parents' response is opposite to this finding to say it is one of the factors 
because they argued that they sometimes visit when the school invites them to attend in 
the arranged conferences and meetings.  
 
Table 10: Independent samples test-test of  
community relationship between the views of teachers and students 
Community 
relationship  
related factors on the 
provision of quality 
education 
  T-test for equality of means 





















1.898 188.402 .059 1.18085 .62208 -.04628 2.40798 
 
Teachers and students responded to overall questions related to parents and community 
involvement in schools, and their views are analyzed based on the given scale. It is 
confirmed by the interview and document analysis. Besides, an independent sample t-
test analysis is conducted to see if there is a significant difference between the responses 
of two groups. The test is set at a significance level of 0.05. The independent sample t-test 
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showed that t(1.898) sig = .059 > 0.05 which is not significantly different than implies that 
these factors do not have an effect on the provision of quality education. 
 
4. Conclusion  
 
Teacher related factors found based on analysis using descriptive statistics like 
percentage, mean and standard deviation were shortage of highly qualified teachers, lack 
of motivation in teachers, lack of proper implementation of active learning methods, and 
low efforts of teachers to enhance students’ understanding. By the same method of 
analysis as to teacher-related factors, school leadership related factors are found to be 
lack of participatory decision making, transparency, and smooth communication. Regard 
to school's physical environment, facilities, and resources, findings indicated that most 
schools are hindered by the lack of attractiveness, scarcity of facilities, and resources. 
However, the t-test of significance confirmed that there is a significant difference between 
the responses of teachers and students. Concerning school community relationships; the 
low participation of parents and community members in decision making, school 
improvement, and consultancy are identified as hindering factors. But, an independent 
t-test analysis shows that there is no significant difference between the responses of the 
two groups. Based on these findings, it can be concluded that except for school 
environment facility and resource-related factors, other factors had an insignificant effect 
on the provision of quality education in secondary schools. However, these all factors are 
the key factors that affect the provision of quality education in Gedeo zone secondary 
schools. 
  Therefore, the study recommends that the government should facilitate 
professional skill training for teachers, provides adequate instructional resources, and 
employ qualified teachers to help the head teachers to adapt lucidity in secondary 
schools. The local government should also seek out the ways for unemployed citizens 
and revise ethical courses in an offer to improve the characteristics of students. 
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